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made little or no use of manual activities, but was entirely a
matter of paper and print. Each kind of education was, taken
by itself, too narrow, and we began to realize the need of a
broader conception which should embrace the essentials of
both kinds. The extension of practical work in the elementary
stages of education, and the rise of junior technical schools, in
which general education was not neglected, were examples of •
the efforts of the state to combine in a harmonious whole the
child's natural propensity to do as well as to know. The old
conflict between the state and the occupation in regard to the
child largely gave place to a more or less cordial under-
standing.1
Inspection   We have described the gradual extension of state
intervention and control, and the gradual easing
of the relations between the state and the parent, between the
state and industry, and to some extent between the state and
the churches.  All this could not have been brought about
without an effective personal link between the state depart-
ment of education and the other'parties concerned.   That
personal link has been supplied by the corps of officials known
in this country as school inspectors. It does not fall within the
scope of this book to trace the history of the English inspec-
torate, from its beginnings in 1840 to the present time, nor to
describe the various divisions and grades of the inspectorate,
nor to make any more than a! passing reference to the distinc-
tion between "Her Majesty's" inspectors and the inspectors
employed by some of the local education authorities, who
often have administrative rather than inspectorial duties.  It
is with the principle of inspection and the true place of inspeo
tion in the educational system that we are here concerned.    V
1 For the philosophical justification of this change, ,we must look to
the writings of the educational pragmatists, and notably to those of
John Dewey.

